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INTRODUC TION 

Communicative competence is one of the central concepts in 

modern language education. A language learner must not only 

possess grammatical knowledge but also be able to apply it 

effectively in real communication situations. Therefore, 

diagnosing communicative competence is an important stage 

in the educational process. 

Traditional assessment often focuses on grammatical errors, 

whereas communicative competence is broader — 

encompassing the content, pragmatic, and social aspects of 

speech [6]. In linguistics, the theory of “communicative 

competence” proposed by Hymes (1972) and the model by 

Canale & Swain (1980) form the scientific foundation of this 

process. The communicative approach is regarded as the 

dominant methodological direction. Language acquisition is 

determined not only by mastering grammatical knowledge but 

also by the ability to apply it in real communication. For this 

reason, identifying and assessing students' communicative 

competence emerges as a pressing scientific and practical 

issue. 

The concept of communicative competence was first 

substantiated by D.Hymes, who included adherence to social 

norms alongside language knowledge [1]. Later, M.Canale and 

M.Swain expanded this concept structurally, dividing it into 

linguistic, sociolinguistic, and strategic components [2]. 

In scientific literature on education and pedagogy, various 

approaches to the concepts of “competence” and 

“competency” are discussed (Hyland & Durand, 1993). This 

article examines the perspectives of N.V.Bagramova, 

T.Hyland, T.Durand, A.V.Khutorskoy, and I.M.Osmolovskaya 

regarding these concepts. 

I.A.Zimnyaya [14] defines competence as “a person’s internal, 
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potential, latent psychological new formations that manifest in 

the future — i.e., a system of knowledge, ideas, action 

programs, values, and attitudes.” 

N.V.Bagramova describes competency as a personal quality 

that implies possession of the relevant competence by the 

student, as well as a personal attitude toward the subject of 

activity and minimal practical experience in that activity [9]. 

Competence is formed as a set of knowledge, skills, and 

abilities, expressing the ability to perform a certain activity 

[10]. 

T.Hyland and T.Durand (1993) propose distinguishing 

between competence and competency, where the former 

covers a broad range of abilities, while the latter relates more 

narrowly to skills and abilities. This distinction is useful in 

preparing students in specific fields and assessing their level 

of readiness. 

A.V.Khutorskoy (2003) views competence both as the goal of 

the educational process and as a personal quality. This 

approach ensures flexibility in accounting for students' 

preparedness and personal development processes. 

Thus, generalizing the above perspectives, the concepts of 

“competence” and “competency” emphasize the necessity of 

integrating knowledge, skills, and personal attitude toward 

tasks [14]. The formation of professional communicative 

competence in a foreign language is a pressing issue of both 

scientific and practical importance [13]. Communicative 

competence is multifaceted, encompassing linguistic, 

sociocultural, adaptive, and functional aspects [9]. 

M.N.Vyatyutnev defines communicative competence as “the 

ability to select and implement verbal behavior in various 

communication situations.” Extensive scientific research has 

been conducted on the formation of communicative 

competence in foreign languages, including English [8; 11]. 

Summarizing the above definitions, it can be emphasized that 

communicative competence includes not only linguistic 

knowledge but also the ability to adapt to sociocultural norms. 

METHODOLOGY 

The study employed the following methods: 

- Theoretical analysis of scientific literature: Key indicators 

used in assessing language competence (correctness of 

speech, communication effectiveness, sociocultural 

adaptation, contextual usage) were identified based on 

theoretical sources. 

- Pedagogical observation: Classroom communication 

processes of Russian language learners were systematically 

observed. Natural teacher-student interaction was selected as 

the primary material for diagnostics. 

- Diagnostic testing: Special tests were developed to assess 

communicative competence. The tests included tasks such as 

constructing dialogues, answering questions, and using 

language tools in sociocultural situations. 

- Analysis of oral and written speech samples: Information was 

collected from students about difficulties encountered in 

Russian communication and their self-assessment 

experiences. This process helped identify socio-psychological 

factors. 

The methodological foundation was based on the 

communicative approach, the competency-based education 

model, and the learner-centered pedagogical paradigm [3]. 

Structural Components of Communicative Competence 

According to scientific sources, communicative competence 

consists of the following components: 

1. Linguistic competence — a system of phonetic, lexical, and 

grammatical knowledge [4]. 

2. Sociolinguistic competence — the ability to select language 

units appropriate to the speech situation. 

3. Pragmatic competence — the skill of achieving 

communication goals. 

4. Strategic competence — the ability to overcome 

communication barriers. 

These components require comprehensive assessment of the 

student's verbal activity. 

Diagnostic Criteria and Indicators 

The following criteria were adopted as the basis for diagnosing 

students' communicative competence in Russian: 

1. Grammatical accuracy: adherence to grammatical norms; 

precision of syntactic constructions. 

2. Lexical richness: volume of active vocabulary; degree of use 

of synonymous means. 

3. Logical coherence and consistency of speech: sequence of 

ideas; integrity of the text. 
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4. Communicative appropriateness: selection of style 

appropriate to the situation; differentiation between formal 

and informal speech. 

5. Cultural adaptability: correct use of national-cultural units. 

Diagnostic tools included tests, conversations, essay writing, 

role-playing, and portfolio methods [5]. 

Research Findings 

Practical experience shows that assessment based solely on 

tests does not fully reflect communicative competence. 

Checking oral speech in real communication situations yields 

more effective results. A comprehensive assessment model 

(test + conversation + written work) enables determination of 

students’ actual level of speech preparedness. The human 

factor plays a decisive role in diagnosing communicative 

competence. The teacher's observation, the student's active 

participation, and naturalness in the communication process 

ensure the objectivity of assessment. 

Artificial intelligence tools can be used as auxiliaries, but the 

socio-psychological aspects of communicative competence 

can only be fully assessed through the human factor [7]. 

Approaches from social psychology and psycholinguistics 

complement each other in assessing communicative 

competence. 

CONCLUSION 

The criteria for diagnosing communicative competence in 

Russian are based on indicators of speech correctness, 

communication effectiveness, sociocultural adaptation, and 

contextual usage. The human factor — communication 

between teacher and student — is the primary determinant of 

the quality of the diagnostic process. Diagnosing students' 

communicative competence in Russian requires a systematic 

and multi-criteria approach. The assessment process must 

take into account not only linguistic accuracy but also 

sociocultural and pragmatic aspects. The proposed diagnostic 

model serves to enhance the effectiveness of teaching Russian 

in higher education institutions. 
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